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Andean World Institute participants sitting ñon top of the worldò: taking in the splendors of Machu 
Picchu during a field trip to the Inca archaeological site at a 14,000  foot altitude (See full article on p. 7). 

National Conference Set to Commence in Chicago  

  On the eve of the new millennium, presidents of 373 colleges 

and universities from across the United States signed the 

Presidentsô Declaration on Civic Responsibility of Higher 

Education. In formulating their declaration, the presidents 

called upon American institutions of higher learning to renew 

their commitment to the public purpose of higher education.  

   In the spirit of this historic signing, the Community College 

Humanities Association is set to host its National Conference 

in Chicago from Oct. 29 to 31 at the Renaissance Chicago 

Hotel. This yearôs conference, which is hosted by College of 

DuPage, will explore the roles of the Humanities in teaching 

the values of democracy and in fostering student engagement 

in the classroom, college and community. 

 

Conference proposals will address questions such as: 

 

What role do the Humanities play in fostering 

reflective citizenship? 

How do the Humanities engage diverse populations in 

civic dialogue? 

  See National p. 9 

Academy of Arts/Sciences  
Launches Humanities 
Indicators Prototype   

    The American Academy of Arts 

and Sciences has unveiled a new data 

-base for statistical data concerning 

the state of the Humanities in the  

 

 

United States: the Humanities Indica-

Proposals are in as CCHA Focuses Conference Themes on Renewing 
Commitment to the Public Purpose of Higher Education 

The new on -line resource is available at 
www.HumanitiesIndicators.org.  

  See Indicators p. 13 

Photo by George Scheper  

By Emily Tai 
Queensborough Community College (NY) 
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ñMy interest in history,ò Carole 

Stanford Bucy explains on her website, 

ñgrew out of my childhood fascination 

with politics and the electoral process.ò 

As a young girl, Bucy recalls hearing 

her grandmother describe the thrill of 

voting for the first time alongside the 

hardships of the Great Depression. 

Carole Bucyôs passion for historyð

particularly the history of how 

American women contributed to their 

society and became involved in the 

electoral processðwas first seeded by 

her fascination with her grandmotherôs 

reminiscences, but has remained a 

constant through a diverse career in 

which Bucy has seamlessly combined 

commitments to public history, civic 

engagement, and community college 

teaching. 

   A native of Texas, Bucy earned a 

B.A. in American history from Baylor 

University and a Masters at George 

Peabody College for Teachers.  Bucy 

taught high school in Atlanta, Georgia 

for several years, then moved to 

Nashville to raise her family.  It was 

during these years in Nashville that 

Bucy first became involved with public 

service, and public history.  After 

serving for two years as President of the 

League of Women Voters in Nashville 

(1986-1988), Bucy founded the 

Tennessee Womenôs History Project, an 

organization dedicated to bringing to 

light the contribution women had made 

to the history of the state of Tennessee. 

Over the next several years, Bucyôs 

research on women in Tennessee 

history would lead to several 

publications, including Tennessee 

Women: a Guide for Teachers (1993); 

Women Helping Women: The YWCA of 

Nashville, 1898-1998 (1998); a series of 

book chapters and scholarly articles in 

journals such as the Tennessee 

Historical Quarterly, and a curricular 

module that continues to be used to 

integrate womenôs history into the 

teaching of American history in the 

Tennessee secondary school system.  

   A school field trip for one of her 

children, meanwhile introduced Bucy to 

another source for the hidden history of 

women in Tennessee: the Nashville 

City Cemetery, a rich but largely 

forgotten civic landmark that would 

later become the subject of another 

among Bucyôs many books, The 

Nashville City Cemetery: Stories 

Carved in Stone (Nashville, NCCA, 

2001).  In 1995, Bucy became the 

founding president of the Nashville City 

Cemetery Association, a capacity in 

which she served until 1998.  

   In her interview with The Community 

College Humanist, Bucy explained that 

the historical interest of the cemetery 

History as Civic Engagement  
Carol Bucy, Professor of History  

 Volunteer State Community College, Gallatin, Tennessee  

          See Bucy p. 6 

By Emily Tai 
Queensborough Community College (NY) 

Faculty Profile  

lies in the way in which it documents 

the diversity of early Nashville as a 

frontier community, as well as the 

genuine hazards that frontier hardships 

held for women and children.  ñ75% of 

the individuals buried between 1820 

and 1860,ò Bucy told The Community 

College Humanist, were women and 

children.ò  Women often died in 

childbirth, while children fell victim to 

Yellow Fever epidemics.   

   Bucyôs  research on the history of 

women and the Nashville Cemetery 

ultimately inspired a renewed 

commitment to research and teaching 

that Bucy took up in two ways: first, by 

joining the faculty of Volunteer State 

Community College, where Bucy began 

teaching in 1995 and now chairs its 

history department; and, second, by 

enrolling in the department of History 

at Vanderbilt University to earn the 

doctorate she completed in 2002, with a 

dissertation on the history of the League 

of Women Voters in the United States.   

   While Bucy continues to lecture and 

write on subjects as diverse as the 

history of feminism and interracial 

relations in Nashville, she has also put 

her expertise as a scholar of public and 

womenôs history to work over the past 

decade as a ñproject directorò for the 

Tennessee Educators Active Colloquia 

in History, or TEACH, a United States 

Department of Education-funded 

program dedicated to encouraging 

excellence in the teaching of American 

History.  Bucy waxed enthusiastic as 

she described these workshops and their 

impact to The Community College 

Humanist.  ñData is coming in from 

outside evaluators that these colloquia 

really are making a huge difference,ò 

Bucy told The Community College 

Humanist.   

    

Carol Bucy  
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NEH and NCH News  

NEH Receives $10 Million Increase in FY09 House  
Omnibus to Complete Work on Appropriations Bills  
 

   House Appropriations Committee Chairman David Obey 

(D/WI) introduced a Fiscal Year 2009 omnibus spending 

package (HR 1105) that would complete work on nine 

appropriations bills left  unfinished by the last Congress 

over threats of a veto by President Bush. The Omnibus bill 

sets overall FY09 funding for the National Endowment for 

the Humanities (NEH) at $155 million.  This 

Teaching American History Grants Program to  
Receive $1 Million Increase Through Omnibus  
    

   The Teaching American History (TAH) grants program 

at the U.S. Department of Education will receive a modest 

$1 million increase under the fiscal year (FY) 2009 

omnibus spending bill (HR 1105). The total budget for the 

program would grow to $118.9 million from the current 

$117.9 million. The Congress rejected the Bush 

administrationôs request that the program be cut to $50 

million. 

   The bill also provides $500,000 in funding for the 

National History Day program marking the first time that 

the program has received federal funds. 

   Funding for the program has remained relatively 

constant for the program since FY 2004, fluctuating 

annually between $120 million and last yearôs low of 

$117.9 million. 

   The TAH grant program improves the quality of 

instruction in American history. Grant awards assist 

elementary and secondary schools in implementing 

research-based methods for improving the quality of 

instruction, professional development, and teacher 

education in American history. Funds are used for 

competitive grants that are allocated to local education 

agencies (LEAs) though funding proposals must include a 

partnership component with an educational non-profit and/

or history-based organization.  

NEH Announces New Round of Grant Awards; 197  
Applicants to Benefit for a Wide -range of Projects  
     

   On March 9, 2009, the National Endowment for the 

Humanities (NEH) announced that 197 successful 

applicants would receive $20 million in awards and offers 

for a wide-range of projects in the humanities.  

   This award cycle, institutions and individuals in 36 states 

and the District of Columbia will receive NEH support. 

Projects undertaken by American scholars working outside 

the United States are also receiving support.  

   NEH awards and offers come from five program areasï

Education, Preservation and Access, Public Programs, 

Research Programs, and Digital Humanities. Selected 

projects have received a We the People designation for 

their efforts to strengthen the teaching, study, and 

understanding of American history and culture. 

   Information about program areas, as well as the specific 

grant categories awarded this cycle, is available at http://

www.neh.gov/news/archive/pdf/Programs_09Mar.pdf.  Proponents of the Humanities Urged to Ask Con -
gress to Support Increased Humanities Funding  
    

   The Co-Chairs of the Congressional Humanities Caucus, 

Rep. David Price (D-NC) and Rep. Thomas Petri (R-WI), 

have prepared a Dear Colleague letter in support of $230 

million for the National Endowment for the Humanities in 

fiscal year 2010. The letter is circulating in the House of 

Representatives to garner additional co-signers.  

   Please contact your Representative today by calling the 

Capitol Switchboard at (202) 224-3121.  

President Obamaôs Fiscal Year 2010 Budget 
Request Seeks $16 Million Increase for NEH  
    
   President Barack Obamaôs fiscal year 2010 budget request 
for the National Endowment for the Humanities (NEH) seeks 

funding of $171.315 million, an increase of $16.315 million 

over the agencyôs FY 2009 appropriation.  The request 

includes $10 million for the Endowment to administer the 

National Capital Arts and Cultural Affairs program, which 

the U.S. Commission of Fine Arts currently operates.  The 

2010 request recommends enhanced support for many of the 

Endowmentôs grant programs in the humanities, including 

significant increases both for the agencyôs Federal/State 

Partnership and the 56 state humanities councils it supports, 

and for NEH programs that fund basic research and original 

scholarship in the humanities. The FY 2010 budget request 

will enable the Endowment to provide support for projects to 

preserve significant cultural and intellectual resources and 

improve public and scholarly access to them.  

 

constitutes about a $10 million increase over the previous 

fiscal year and the Bush administration's budget request. 

   If enacted, the omnibus package will finalize spending 

levels for the current fiscal year that began on October 1, 

2008.  The Omnibus would provide an 8% increase (about 

$31 billion) over FY08 levels for  the nine spending bills. 

President Obama is expected to send Congress  a 

preliminary budget outline for Fiscal Year 2010.   

http://www.wethepeople.gov/
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Success for Community College Students  
Measured by More than Just Graduation Rates  

   At last there are signs that some folks 

who care about community colleges are 

pushing against the insistence upon 

singular measures of "success" for 

students.  For years I have spoken and 

written about the need to be more 

truthful and accurate and realistic in 

reporting on community college 

students and their genuine success 

stories.  Now some states are doing just 

that (see INSIDE HIGHER ED  

ñDifferent Measures of Community 

College Outcomesò, September 11, 

2008 ). 

   Despite the apparent fixation with 

single quantitative measures for 

assessing the value of public 

institutions, we who teach in the public 

community colleges of this nation know 

that there is more to determining the 

ñsuccessò rate of our efforts than the 4 

or 6 year graduation rates.   Whenever a 

student fulfills the academic objectives 

with which they enter the college or 

formulate while with us that would be a 

ñsuccessò for us.  Whether it is transfer, 

a few classes for career advancement, a 

few classes to determine what their 

abilities and preferences are or 

completion of a certificate or degree, 

their accomplishing their own goals are 

instances of "success."   

   While many who are responsible for 

our public funding are still keyed in to 

graduation rates that does not 

necessitate that we ourselves truncate 

our own reporting of what is actually 

going on and the genuine success of 

many community colleges in providing 

assistance to human beings in their 

efforts to improve on their lot in life, be 

it financial or intellectual.   Perhaps 

sustained efforts to tell our story which 

is telling the stories of our students will 

bring about yet another change in the 

public measure; after all, the current 

index has been changed from a two year 

graduation rate to substantially greater 

periods of time.  This acknowledgement 

of the changes in socio-economic 

circumstances needs to be made once 

again.  The current imposition of the 

graduation rate as sole or main indicator 

is cruel and misleading and insulting to 

students whose real lives can not 

conform to the model that served as the 

basis for the two year curriculum design 

and insulting to ourselves as 

professional educators who teach 

human beings and courses and do not 

dedicate our lives to boosting the single 

measure. 

   Innumerable anecdotes indicate that a 

degree from my university, the City 

University of New York (CUNY), 

changes the lives of many people who 

attend classes and even for the next 

generation of their families. There are 

many who value CUNY for this.  For 

those wishing to appraise the 

effectiveness of Open Admissions in 

CUNY that each year sends tens of 

thousands of students to the community 

colleges in CUNY and the import of 

such a policy  on the lives of individuals 

and their families the recent research 

of  Professors Paul Attewell and David 

E. Lavin of the CUNY Graduate 

Center provides data in support of those 

impressions and beliefs as it presents 

data that challenges some of the 

assumptions underlying recent 

conversations concerning the need to 

improve upon graduation rates.  The 

most recent work of Attewell and Lavin 

presents some of the most basic and 

dramatic findings of their research in 

their new book, Passing the 

Torch:  Does Higher Education for the 

Disadvantaged Pay Off Across the 

Generations? (Russell Sage Foundation, 

2007). 

   It is possible that recent data 

concerning the persistence of open 

admissions students in CUNY cast 

doubts on the need for a campaign for 

improving graduation rates predicated 

on the acceptance of a national norm of 

4 or 6 years.  Problems related to 

graduation rates may have more to do 

with conceptual blinders than with what 

is actually going on.  Students entering 

college immediately after high school 

and graduating in 4 years constitute less 

than 25% of those attending 

college.  Delayed graduation has 

become the national norm. 

   The authors think the data, if 

examined, can dispel three key 

misconceptions or myths about open 

admissions and increasing access to 

higher education. These three 

misconceptions are:    

 

1. Weaker students are not good 

students and they will not graduate; 

i.e., the Open Admissions Policy 

was not a good idea because 

students are poorly prepared and 

not fit for college. 

2. If  students do not graduate in 6 

years they seldom ever do. 

3. Weaker students are not good 

students and they will devalue 

college degrees and the institutions 

that grant them, i.e., in New York 

the value of a CUNY degree has 

been devalued by the Open 

Admissions Policy.  

 

   The basic idea was that weaker 

students cannot do college work.   
 

FINDINGS:   

 

   More Open Admissions students 

graduated than what was commonly 

believed.  If one examined the rate of 

graduation out beyond six years the 

data indicated that 70% of CUNY 

students graduated with a degree and 

three fourths of them with a four 

year degree.  The national average is 

60%.   Even the weaker CUNY 

students do graduate (more than 50%) 

over time.  

   The current low rate of graduation 

after 6 years includes those who are 

weak in preparation and many poor and 

See Success  p. 14 

By Philip A. Pecorino 
Queensborough Community College (NY) 



  

   Spring 2009                                                                                                                                                                                                          5 

 

Faculty Opportunities News  

Northeast Popular Culture Association Seeks  
Proposals for Upcoming Fall Conference  

   The Northeast Popular/American Culture Association will 

hold its annual fall conference on Friday October 23 and 

Saturday October 24, 2009 on the campus of Queensborough 

Community College in Bayside, New York. The NEPCA 

program committee welcomes proposals on any popular 

culture or American culture topics. Both individual papers 

and complete session proposals are encouraged. Complete 

session proposals should consist of two or three 

complementary papers and a chair.  

   The deadline for paper proposals is June 1st, 2009. If you 

are interested in participating, please send a 1-2 page paper 

proposal and a one-page vita to the Program Chair, Professor 

Mark D. Van Ells, at mvanells@qcc.cuny.edu or mail it to 

him at: Mark D. Van Ells, Associate Professor of History, 

Department of History, Queensborough Community College, 

The City University of New York, 222-05 56th Avenue, 

Bayside, NY 11364. 

   For more, visit the NEPCA website at http://users.wpi.edu/

~jphanlan/NEPCA.html. 

CAHS/NIHE offer Holocaust Studies Opportunities  
   The Center for Advanced Holocaust Studies (CAHS) offers 

many opportunities for community college educators. The 

Center's goal is to provide an ongoing institutional support 

structure for scholars at all stages of their scholarly careersð

from graduate students and junior faculty to post-doctoral 

researchers and senior scholars. The Center's visiting scholar 

programs, research initiatives, archival collection program, 

seminars for faculty, research workshops, publications, 

symposia and other activities have made the United States 

Holocaust Memorial Museum one of the world's principal 

venues for Holocaust scholarship. Information on CAHS 

programs is available at www.ushmm.org/research/center/. 

   The National Institute for Holocaust Education (NIHE) 

offers opportunities for community college educators. The 

annual Arthur and Rochelle Belfer Conference for Teachers 

attracts up to 200 educators from around the United States 

each year. In addition, the Education Division offers 

workshops and conferences in Washington, D.C. and in local 

communities throughout the country, as well as an on-line 

workshop. Skilled educators can also participate in the 

Museum Teacher Fellowship Program and join a national 

corps of educators who serve as leaders in Holocaust 

education in their schools, communities, and professional 

organizations. The Regional Education Corps (REC) assists 

the Museum in implementing educational programming on a 

national level. Information on these programs is available at 

www.ushmm.org/education/foreducators/prodev. 

CCHA is Looking for Liaisons to Spread the Word  
About Regional and National Faculty Opportunities  
   Does your college have a CCHA Liaison Officer? Do you 

have someone who will inform faculty and administrators 

about CCHA regional and national conferences and CCHA 

and NEH related workshops and institutes for community 

college humanists. 

   CCHA, in an attempt to both better serve its members and 

to strengthen the humanities in the nationôs community 

colleges, is in the process of developing a national CCHA 

Humanities Liaison Officer program.     

   Want more information? Contact Jeff Clausen, Coordinator 

of the National humanities Liaison Officer Program, by email 

at jclausen@greenriver.edu. 

NHC Offers 2010 -2011 Residential Fellowships  
   The National Humanities Center offers 40 residential 

fellowships for advanced study in the humanities during the 

academic year, September 2010 through May 2011.  

Applicants must hold doctorate or equivalent scholarly 

credentials.  Young scholars as well as senior scholars are 

encouraged to apply, but they must have a record of 

publication, and new Ph.D.s should be aware that the Center 

does not support the revision of a doctoral dissertation.  In 

addition to scholars from all fields of the humanities, the 

Center accepts individuals from the natural and social 

sciences, the arts, the professions, and public life who are 

engaged in humanistic projects.  The Center is also 

international and gladly accepts applications from scholars 

outside the United States.  
   Most of the Centerôs fellowships are unrestricted.  Several, 
however, are designated for particular areas of research.  

These include environmental studies and history; English 

literature; art history; French history, literature, or culture; 

Asian Studies; and theology.   

   Located in the Research Triangle Park of North Carolina, 

near Chapel Hill, Durham, and Raleigh, the Center provides 

an environment for individual research and the exchange of 

ideas. Fellowships are supported by the Centerôs own 

endowment, private foundation grants, alumni contributions, 

and the National Endowment for the Humanities.  
   Applicants submit the Centerôs form, supported by a 

curriculum vitae, a 1000-word project proposal, and three 

letters of recommendation.  You may request application 

material from Fellowship Program, National Humanities 

Center, Post Office Box 12256, Research Triangle Park, 

North Carolina 27709-2256, or obtain the form and 

instructions from the Centerôs website: nationalhumanities 

center.org.   Applications and letters of recommendation 

must be postmarked by October 15, 2009.  

https://owa.ad.cocc.edu/exchweb/bin/redir.asp?URL=http://www.ushmm.org/education/foreducators/prodev/belfer/
https://owa.ad.cocc.edu/exchweb/bin/redir.asp?URL=http://www.ushmm.org/education/foreducators/prodev/currentapplications/
https://owa.ad.cocc.edu/exchweb/bin/redir.asp?URL=http://www.ushmm.org/education/foreducators/workshop/
https://owa.ad.cocc.edu/exchweb/bin/redir.asp?URL=http://www.ushmm.org/education/foreducators/workshop/
https://owa.ad.cocc.edu/exchweb/bin/redir.asp?URL=http://www.ushmm.org/education/foreducators/prodev/teacherfellowship/
https://owa.ad.cocc.edu/exchweb/bin/redir.asp?URL=http://www.ushmm.org/education/foreducators/prodev/rec/


doctoral study while teaching full-time. 

This last dimension of her experience is 

what moved Bucy to encourage 

Volunteer State Community College to 

institute ñfull-time-Fridays,ò an 

innovative idea whereby community 

college students are offered schedules 

that allow them to be on campus no 

more than one day weekly.  Although 

full -time Fridays continue to spark 

debate and present scheduling 

challenges that were still being piloted 

at Volunteer State Community College 

when The Community College 

Humanist interviewed Bucy last fall, 

Bucy remains optimistic that such an 

initiative may well prove a boon to 

students juggling work and family 

obligations alongside the volatile cost 

of gasoline.  And, now that sheôs 

completed her doctorate, Bucy hopes to 

participate in more of the one-week 

workshops that the National 

Endowment for the Humanities has 

made available to busy community 

college faculty.  In her interview with 

The Community College Humanist, 

Bucy was particularly enthusiastic 

about the workshop sheôd attended on 

the Constitution and the career of John 

Adams, which will be offered again this 

July, and the community college faculty 

sheôd met there.  ñI really enjoyed the 

people!ò Bucy remembers.  
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Bring Asia to Life 
In Your Classroom 
   Education About Asia (EAA) is a 

unique and innovative magazineða 

practical teaching resource as well as an 

invaluable source of information for 

anyone with an interest in Asia. 

Published three times each year 

(January, May, and October) since 1996, 

EAA will greatly enhance your 

understanding and knowledge of this 

important region of the world. 

   Education About Asia brings you 

stimulating articles on all areas of Asia, 

with subjects ranging from ancient 

cultures and literatures to current affairs.  

Essays describing classroom-tested 

educational programs and strategies.  

A comprehensive guide to Asia-related 

print and digital resources, including 

movies, documentaries, books, 

curriculum guides, and web resources.  

Thematic issues on topics of particular 

interest, such as Islam in Asia, marriage 

and family in Asia, youth culture, 

religion in Asia, economics and business 

in Asia, visual and performing arts, and a 

special series on Asia in world history.   

    

    

 

 

   Key Issues in Asian Studies booklets 

are designed to complement Education 

About Asia, and serve as vital 

educational materials that are both 

accessible and affordable for classroom 

use ($10 each). Booklets in the series 

tackle broad subjects or major cultural 

and historical themes in an introductory 

but compelling, jargon-free style 

appropriate for survey courses, written to 

encourage classroom debate and 

discussion. The AAS plans to publish 2ï

3 ñKey Issuesò booklets each year. 

Forthcoming titles include: Caste in 

India; Japanese Popular Culture and 

Globalization; Traditional China in 

Asian and World History; Global India, 

Circa 100 CE; Korea in World History; 
Art, Culture, and Society in Modern 

China; and Imperial Japan, 1850ï1945. 

 

 

ñMy mission is to teach peo-
ple to careé how to learn 
and how to love learningò  
                        ð Bucy  

Bucy cont. from p. 2 

In these workshops, Bucyôs challenge is 

to help teachers find ways to teach 

history through primary documents.  

ñDocuments have a bad rap,ò Bucy 

explains, as their sophisticated content 

can seem daunting to elementary school 

teachers, uncertain of how to acquaint 

youngsters with difficult concepts and 

vocabulary.  Bucy encourages the 

teachers who participate in her 

workshops to help their pupils find a 

way through the rigors of document-

based learning by studying pairs of 

institution of a monthly ñfaculty 

seminar,ò at which she and her 

colleagues gather to discuss such works 

as John Frilingôs study of the French 

and Indian War or Jared Diamondôs 

Guns, Germs, and Steel.  Bucyôs 

composition of a dissertation has also, 

she believes, better enabled her to help 

students improve their writing.  

   Enrollment in Vanderbiltôs doctoral 

program, finally, gave Bucy a new 

understanding of the challenges 

community college students face as she 

documents which 

present at least two 

points of view 

regarding a 

historical issue. 

ñThere have to be 

two sides,ò asserts 

completed her 

doctorate as one of 

the Vanderbilt 

History 

Departmentôs few 

part-time students, 

who undertook 

Bucy, in order that students may learn 

ñhow to interpret history.ò  One lesson 

Bucy has developed, for example, 

encourages students to consider the 

opposing viewpoints of Booker T. 

Washington and W.E. B. Dubois.  

Another module studies different views 

in the nineteenth-century labor debate 

over the eight-hour work week.   If 

prospective teachers ñhave been taught 

with documents how to compare and 

contrast,ò asserts Bucy, ñthey will be 

better teachers,ò who raise levels of 

student engagement by teaching 

students to analyze rather than 

memorize. ñMy mission,ò Bucy 

explains to The Community College 

Humanist, ñis to teach people to careé

how to learn and how to love learning.ò  

Bucyôs approach also provides 

opportunities for primary and secondary 

school instructors to integrate the 

consideration of other relevant subjects 

into their treatment of history.  ñIf 

history is properly taught,ò says Bucy, 

ñit incorporates government, 

geography, and economics.ò 

   The excellent results Bucy continues 

to see in her TEACH classes, together 

with her own experience of returning to 

the classroom as a graduate student, 

have inspired her to look for new ways 

to engage her community college 

colleagues in their work, such as the 

 

For more information go to www.asian-

studies.org/EAA 

 
For more information go to: 

www.aasianst.org/publications/KIAS.htm 
CCHA 



By George L. Scheper 
Community College of Baltimore Country (MA) 

and 
Laraine Fletcher  
Adelphi University (NY) 
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In the summer of 2008 the Community College Humanities 

Association sponsored a four-week NEH Summer Institute for 

24 faculty from community and four-year colleges on the topic 

ñAndean Worlds:  New Directions in Scholarship and 

Teachingò that was held on-site in Peru from June 29 through 

Andean World Institute Visits Key Archeological Sites in Peru 

July 26. The 

Institute, which 

was funded by 

the National 

Endowment for 

the Humanities, 

was co-directed 

by George 

Scheper and 

Laraine Fletcher 

and the project 

manager was 

CCHA 

Executive 

Director David 

A. Berry. The 

Institute 

involved an in-

depth study of 

key ancient 

lowland and 

highland 

Peruvian 

civilizations, 

including 

Chavin, Moche, 

Chimu, Paracas, 

Nazca, Chimor 

and Inca.  The group made on-site visits to key 

archaeological sites such as Machu Picchu, 

Ollantaytambo, Pisac and Sacsayhuaman with 

our guest scholars providing the latest pertinent 

data and interpretation for each site.  

   The Institute also addressed new scholarship 

on the khipus [knotted cords], questions about 

Quechua cultural movements, and contemporary 

cultural expressions such as oral tradition, textile 

production, and religious ritual.  Eight visiting 

scholars from the United States and four 

Peruvian scholars serving as Institute faculty, 

conducted seminars and field study.   

   Visiting scholars who conducted the seminars 

and field trips included: Richard Burger (Yale 

University) who conducted seminars on the pre-

Laura M Amrhein (University of Arkansas at Little Rock); Karen S 

Barton (University of Northern Colorado); Robert C Bradley (New 

School University); Galen Brokaw (University at Buffalo); Catie A 

Cadge-Moore (De Anza College);  Erin K Fernandez Mommer 

(Green River Community College); Patricia L Hamlen (Harper 

College); Jorge Hernandez-Fujigaki (Montgomery College, 

Rockville Campus); Ellen S Hofmann (Highline Community 

College); Susan E Kalt (Roxbury Community College); William P 

Keeth (Mansfield University); Matthew G Looper (California State 

University, Chico); Lois J Martin (Art Institute of New York City); 

Keely B Maxwell (Franklin & Marshall College);  Kathleen T. 

O'Connor-Bater (SUNY College at Old Westbury); Ruth Anne 

Phillips (York College); Cynthia N Pinkston (Independent Scholar, 

Foster, RI);  Amy B Rell (Community College of Aurora); Barbara 

C Schulz (Eastern Oregon University); Robin L Smith (Western 

Oregon University);  Jane Stone (Osher Institute of Lifelong 

Learning, University of Utah); Natalie M Underberg (University of 

Central Florida); Ruth R Windhover (Highline Community 

College);   Ulises J. Zevallos-Aguilar (The Ohio State University). 
A Peruvian farmer wielding a digging stick demons-
trates farming methods at the potato co-op. 

Incan cultures of the Andes; Chris Donnan (UCLA) who 

lectured on the cultures of the northern coastal area and led on-

site study visits to the Huacas del Sol y de la Luna; Regina 

Harrison (University of Maryland) who led discussions on 

Quechua oral tradition and cultural survival and revitalization; 

Michael Moseley (University of Florida) who led seminars on 

pre-Incan and Incan civilizations and will also led on-site 

study visits to Machu Picchu, Pisac , Ollantaytambo, and the 

Coricancha; Susan deFrance (University of Florida) who 
accompanied the group in Pisac and Macchu Picchu and 

discussed issues relating to Andean agriculture and herding; 

Jeffrey Quilter (Peabody Museum, Harvard University) who 

conducted seminars on the Pre-ceramic culture, the site of 

Caral and on Chavin, Moche and Chimu cultures; and Frank 

Salomon (University of Wisconsin) who led seminars on the 

Huarochirí Manuscript and on contemporary  patrimonial 

khipus. 

   Institute participants: 

Institute participants visit a famous weaving center in Chinchero, 

CCHA 
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